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1. Problem Identification:

a. Description
The challenging behavior I plan to target is hostile aggression. Hostile-aggressive children demonstrate characteristics like antagonizing others intimidating peers, they are easily angered, they damage property, and often hit/push (Brophy, 2003, p. 171.) These descriptors are all evident in a past kindergarten of mine, NS1.This student came from a rough home situation and joined our class in the middle of the year. He usually came to school with a smile on his face, but quickly changed into a destructive, hostile child over the smallest thing. The biggest problem I had with NS1 was that he would throw huge temper-tantrums when he did not get his way. These temper-tantrums led to throwing objects across the room, banging his fists on the tabletop (while three other peers sat working), kicking chairs, and intimidating those around him with snarls and screams. It was very difficult to redirect or calm down NS1 when he began acting like that. Reacting to his behaviors often escalated his defiant and aggressive behavior. 

NS1 has a very difficult time following adult directions both inside and outside of school. His mother warned me on day one of his aggression at home and the way he hits (to the point of bruising) her frequently. When asked to do something he did not want to do, take coloring something for example, he would refuse to do the work, throw crayons, rip his paper, throw away his work in the garbage and noisily slam his head or hands into the table to show his refusal. His hostile behavior was not only difficult to manage in a classroom setting with 17 other children by myself, it was often hard to predict and move on from. NS1 had at least one mild tantrum a day and about once a week it became extremely violent, distracting, and unmanageable for me. As soon as he was thrown off by an unwelcomed task, another peer, or class rule, he would be in a irritable mood for the rest of the day. Overall, this student was difficult to manage and made me nervous when around peers. He just did not have the proper social skills with children his age that would allow for him to behave in a group setting where patience and teamwork was involved. Finding a solution to this aggression and defiance was another story; he was very unreceptive to intervention and any authority figure at home or at school.
b. My Professional “Stance”
Working with students of any level, I have noticed that I definitely project positive expectations onto my students. I try to treat them all fairly and with a positive tone at all times. I enjoyed reading some of the negative examples in Brophy’s text, he then follows those poor examples by stating, “These comments not only fail to provide positive guidance but also imply that no change in the students’ behavior is really expected” (Brophy, 2003, p. 23.) My stance in the classroom is that everything throughout the day comes with a teaching point, it is my job as an educator to express myself clearly, respectfully, and in a way in which my students will either want to continue the correct behavior (when I positively reinforce) or will want to change their behavior (when I use encouraging tones that contain teaching points and valuable lessons.)
Looking back on the last school year and examining the problems NS1 was having inside and outside of my classroom. I am now realizing why I had such a difficult time with his behavior choices. First of all, in regards to my teaching stance of positive expectations, I now realize I was having a difficult time treating NS1 just as positively as the other young students in my classroom. It was difficult for me to have positive expectations for a student who came to me in the morning with his mother warning me about his lack of sleep the night before and explaining to me that he had injured her after school yesterday. He also was not present in the beginning of the school year, therefore he missed our behavior traits lessons, rule development activities, and agreeing upon expectations we all hold for each other. These team building activities and concepts created a cohesive group of cooperative students in my classroom, NS1 joined our class without the understanding and opportunities to practice the skills needed to be successful in our Kindergarten group. 

In my classroom, aggressive and defiant behaviors are the most difficult for me to handle. My reactions and ability to handle the behavior of NS1 proved to be not only challenging for me, but also very frustrating. After reading the section of our Brophy text on what it takes to be a successful ‘socializer’ for my students, I have realized that a goal of mine while working with NS1 must be, “Acceptance of the individual, but not all of his or her behavior,” (Brophy, 2003, p.23.) I understand the importance of treating NS1 a five-year-old in need of great support and guidance while holding him accountable for the inappropriate behaviors he displays; this is something I will strive to remember, embrace, and learn from as I continue through this case study.
2. Understanding the Problem:

a. Collecting Data


I understand that using a child who is no longer in my classroom can make my case study and project implementation a bit more difficult; however, I find it so very necessary to use NS1 as my case student because of his unique behavior. The temper-tantrums he throws and the difficult behavior I had to deal with last year were unlike anything I have seen, heard, or dealt with from a Kindergartner before. Should I ever meet another child like NS1, it is my hope that I will be better equipped with strategies and more prepared with expectations than I was before this.  



Very soon after I met NS1, I was aware that a great amount of documentation would be necessary with this new student. I had a good feeling that even after he completed Kindergarten, that he would be having difficulties controlling his behavior in the future. I saved a file on NS1 from last year because of this reason. I wanted to make sure that his new first grade teacher was aware of NS1’s tendencies right off the bat, that way she could address them and nothing was a surprise. 

By the third week of NS1’s arrival to my classroom, I contacted our school social worker and psychologist regarding these frequent aggressive and defiant behaviors. These two members of our school guidance team asked me to take a weeks worth of data so that we could identify specific activities or times of the day that NS1 was particularly having difficulty with. I began the fourth week by creating a chart on loose-leaf paper. Each day had a new paper. I kept this right on a clipboard in my lap (during whole-group activities on the carpet and on my centralized desk at times when students were working at their tables. NS1’s table was right next to my desk on purpose! I divided the paper in half, the top portion belonging to the morning and the bottom organized the afternoon behaviors. I began this way because at first, I thought he was having much more difficulty in the afternoon and wanted to see if that prediction was correct. Here is a sample of some of the notes I jotted down during the day. Typing them out makes them look so much nicer than the loose-leaf, I should have done that for all days I collected!
AM Behaviors: Wednesday
· 8:28- arrived tardy to school. (by 8 minutes)
· 8:35- arguing with another student at his table re: whose turn it was for game :( 
· 8:40- sad (face and crossed arms) when not his turn to clean up the table toy :(
· 9:00- in charge of calendar today, very happy/proud :)
· 9:20- edging out students in drink line with his elbows
· 9:30- phonic lesson, sat right in front of me, participating.
· 9:45- transition back to table :)
· 9:47- unhappy about cutting his morning ABC project, cut paper into tiny pieces
· 11:00- no complaints from librarian :)
· 11:10- listed well to morning story, refused to talk to partner re: comprehension questions
PM Behaviors: Wednesday
· 12:30- came in from lunch crying about spot in line after recess, upset/pouting
· 12:35- refused to go on group bathroom break. had to hold his hand but kept pushing me away
· 1:15- laid quietly on rest rug for nap time :) refused to “read” a book though
· 1:45- group math lesson :) followed all directions on worksheet
· 2:20- at recess- chased students at recess, rather withdrawn from peers
· 2:30- touching science materials before allowed, taken away from him... crying :(
· 3:00- ruined another students lego project while he was away working with me in small group. Other student crying.

b. Analysis and Patterns Found
I chose to use Wednesday’s documentation because it was the only day where I had complete evidence of the day. On each of the others, there was a significant amount of time (half hour or more) where documentation did not occur because I was either calming NS1 down or reacting and helping other children in my classroom. Obtaining detailed documentation or data can be very difficult on your own in any given classroom because of all the other distractions and obligations a teacher has. The rest of my analysis and pattern descriptions represent the overall findings I collected from that week in November; however, only Wednesday has been typed and detailed in this account.

I have come to realize that NS1’s aggressive, defiant behaviors were occurring throughout the day, there really was no pattern regarding the time of the day. It seems that his aggressive behaviors occurred the most often when working with peers. Whether it was taking turns during a game, forming a line at the drinking fountain or after recess, NS1 had great difficulty adjusting to peers in front of him or in the way of his desires. NS1 clearly has deficiencies when it comes to proper socializing with peers. He doesn’t seem to have the skills required to take turns or think about others before himself. Most frequently his defiance came when he was not getting his way. Take the 12:30pm crying meltdown for example. Coming in from lunch recess in tears was common practice for NS1, especially when it involved the spot he got in line, as it was this Wednesday, or who got to bring our class bouncy ball inside that day. Often if an authority figure outside (lunch mom, principal, or other volunteers) tried to tell him what to do, he would have a very difficult time accepting their decision and moving on. Coping with frustration was something NS1 had much trouble with. On this particular day, he didn’t get his way in the line, so the next ten minutes of his day were affected. He shut down to all adults and peers trying to help him or asking him to do something. I had a difficult time getting his sobbing body off of the floor in front of his locker. As a Kindergarten teacher, I can’t just leave students in the hallway crying if they are not getting their way, I am responsible for his well being and he must be in my sight as we walked down for a bathroom break. He could not get his way and continue to cry, I had to physically stand him up and force him to walk with me- another common practice for NS1.

His disruptive behavior rarely occurred during math instruction or practice. He was a very strong mathematics student and enjoyed the subject greatly. He also seemed to have less frequent outbursts during whole group activities where I was leading the students (like calendar time, phonics lessons, or story read-alouds.)
It seems to me that NS1’s poor behaviors occur most frequently when he is left to his own decision making and working with peers. During lesson times when I am teaching and in charge of the whole group, his behaviors seem to most likely be more on task (as long as something didn’t throw him off a few minutes beforehand.) When he is left to work with a small group, in a partnership, or on his own, he has a more difficult time cooperating and finishing the assignment at hand. He also has trouble taking turns with peers in a group and following group behavior expectations.
c. Basis of the Intervention
After reviewing NS1’s data collection I have on file and trying to piece together patterns and make plans for future interventions, I have decided to focus on his aggression with peers. As he grows and gets older, if these behaviors are not addressed, the situations will escalate and become more and more difficult to handle in the classroom setting. NS1 is already tall and strong for his age group. He towers over members in his class and has the ability to imitate children around him with a glance across the table. This student’s life at home leads to a lot of speculation as to the root of these behavior issues, “A proportion of aggressive individuals come from strife-ridden homes,” (Brophy, 2003, p. 177.) Increasing the education and resources given to NS1’s mother, might also provide strategies and interventions for her to use while he is not in school. 
3. Plan Development and Implementation:

a. Specific Behavior

In order to allow NS1 to feel the most successful and proud of his accomplishments, it will be essential that I begin this new plan with a very short list of targeted behaviors. I will strive to have NS1 feel motivated and to develop a sense of determination. The first focus will be on increasing his positive peer relationships by successfully forming a line with peers and keeping his hands to himself at all times. 
b. Description of Intervention

Our School psychologist will explain the importance of keeping our hands to ourselves and reiterated by me in the general classroom setting and on the playground. Positive behaviors will be verbally praised by the classroom teacher and other adults in the school when NS1 demonstrates proper behaviors. His positive achievements will also be documented on his behavior chart. Working closely with the school psychologist seems to be a beneficial time for NS1, I believe he enjoys the male role-model to talk to and learn from. He will be an important component of the installation of this plan. We will meet as a group of three to develop a behavior contract with NS1. With this small group, NS1 will understand a specific set of contract behaviors, this is described as the first step in developing a behavior contract in BEST Practices, on page 69. A daily time frame will be used in the beginning of this contract, hopefully as the year continues, the time frame can be extended to a weekly documentation and reward system. The plan will break down our day into 10 areas- “Table Time”, “Morning Meeting/Lesson”, “Morning Project”, “Special”, “Story Time”, “Lunch/Lunch Transition”, “Rest Time”, “Math”, “Recess”, and “Centers”. If NS1 is successful with his target goal during that area, I will color in his smiley face on the chart. There will also be room for comments should his target goal not be reached. At the end of each day, I will “Check Out” with NS1 and discuss his behavior with him as the other students are packing up his backpack. Each evening, it is my hope that his mom will create a manageable chart to be added to the back of our school chart. I will provide her with suggested areas to assess at night- “Dinner Time,” “Homework/Reading,” “Playtime”, “Bed Time Procedures” and in the morning “Getting Ready for School” and “Breakfast.” Hopefully keeping him held accountable all day long will increase his success with the targeted goal of aggression. 

Rewards are very important with all behavior contracts. NS1 will be rewarded daily in the beginning of his contract. At the end of the day, when he checks out with me, I will look to see if he has earned 9/10 smiley faces. If he has earned the smiley’s mom will allow him to play ten minutes of “Angry Birds” on her iPhone. This is a big interest of his. I have surveyed both the student and mom and found that this will be the best reward for NS1. Instead of taking opportunities (like recess) away from him, his behavior will have to change and focused on in order to earn interesting things in his life. If only we had a classroom iPad that I could reward in school, which would really be great! Maybe next year, our school will provide the funding for those, since it seems that is what many school districts are moving towards?

c. Rationale

Rewards are key with NS1. He clearly enjoys pleasing the adults around him, but has limited knowledge regarding how to control his actions, which solicit that reaction. With students of this age, keeping a small time frame is also important. I want the end result to be attainable everyday. Keeping expectations clear, concise, and measurable are important for NS1, “The behavioral definition should be defined so that it is objective,” (BEST Practices, 1996, p. 67.) This particular child seems to have a melt down early on in the day and really focuses on that event for the rest of the morning or afternoon. The slightest thing can throw him off and distract him from schoolwork and ultimately gaining success in all aspects of the school day. Keeping his hands to himself is a very important part of this behavior plan. As the teacher, I am responsible for all students in the classroom, “Good and Brophy (1997) stressed the need to make it clear that aggressive behavior will not be tolerated,” (Brophy, 2003, p. 181.) Stressing this feature of the behavior plan first will show NS1 that safety is a priority in the classroom and his physical aggression is unacceptable. 
Since this is a student from my class last year, I will be honest. I tried a variation of a contract with NS1 last year, but I have since learned where my ideas went wrong and and led to an unsuccessful attempt with NS1’s contract. First of all, I feel that expectations were not clear for this young child. I held him accountable for a wide variety of troubling behaviors, I have since learned that breaking down his day this way and focusing on only one important goal at a time will lead to the most success. Secondly, I was providing consequences instead of rewards for NS1. If he had too many negative behaviors, I would keep him inside for recess. This only led to increased tantrums, aggressive behaviors, and crying last year. Focusing on rewards on a daily basis will keep the goal manageable for NS1 and allow him to feel productive in his quest for success. Lastly, I feel that including the school psychologist in the beginning of implementation will provide him with more motivation and instruction as to how to earn rewards. NS1 really seems to react positively to working with adults at a given task, especially with this particular adult in our school building. 
4. Plan Evaluation:

a. Effectiveness 



Having two specific goals to focus on- hands to himself and joining our class line in a respectful and cooperative manner, not only gave NS1 the opportunity to focus his attention (at times) to these two important concepts, but it also made his first grade teacher’s data documentation must more measurable. She commented that looking for just two particular skills was much easier than she thought it would be and she said she was able to incorporate many more instances of teacher praise (verbally) because she knew and was honed into those two specific instances of NS1’s day.  Once the plan was described and modeled to NS1 by our school psychologist, she was able to easily document NS1’s frequency of hands to himself. Any time of the day that NS1 was successful with these two goals he earned a smiley face on his chart. I collected the behavior charts at the end of the week. NS1 earned his angry birds reward four out of five evenings. Looking at the documentation and discussing NS1’s progress after one week was very encouraging. Other than one difficult day, she admitted that NS1 was much more focused and seemed to really understand the expectations for these two behaviors. 



Overall, the data from NS1’s week-long set of behavior charts showed that on Monday and Wednesday NS1 earned smiley faces on all 11 portions of his school day. This indicates that he kept his hands to himself- not on another student or their belongings and was able to get in line safely without causing a scene. Tuesday on the other hand was quite a different story. Not only did NS1’s chart indicate that he ran to get in line for gym class and pouted when his teacher asked him to walk back to his desk and try again, there were also reports from the teacher in charge of recess that he was poking another student who wad climbing up a slide. Recess seems to be the cause of a great deal of NS1’s aggressive behavior problems; in my opinion, this should be addressed in a future step with NS1 in first grade. His teacher indicated that on Wednesday morning, she had a quick meeting with him about his recess behavior the day before and reminded him that he must use his best judgment during the day in order to meet with Mr. M (the school psychologist) during recess that afternoon. Once again, he proved to value his time spent with Mr. M enough to stay on track all morning and during the lunch recess period. 



At the end of the week, I feel the behavior chart was a very effective strategy for NS1. His first grade teacher indicated that she will be continuing this strategy in future weeks, so that alone shows her positive reaction to our changes. She did conclude that although his behavior seemed to improve in our two target areas, his behavior continued to be a problem in other areas- especially saying put-downs to other children and refusing to do a few independent work assignments. These will be things to focus on in the coming months. Slowly, NS1 will need to focus on new goals. Upon skill demonstration, additional features can now be added by his first grade teacher as she finds them necessary. 

b. Critique



Since NS1 was a part of my classroom last year and I did try to put portions of this plan into place by myself last year, there are definitely parts that I tweaked, improved, and he was ultimately more successful with. One area were I feel I improved the strategy is with the reward. When NS1 was in Kindergarten I developed a mini behavior chart, if he displayed any type of negative behavior twice during the morning or afternoon he was held in during afternoon recess. First of all, I have learned that this is far too broad of a range for his behavior changes to take place. I also understand that keeping NS1 inside for recess did not seem to affect his behavior choices. The recess goal was too far off in the morning and he seemed to have a difficult time understanding that what he did during the morning or early afternoon affected his recess play. I’m so pleased that I created a reward instead of a consequence for NS1. He strived to earn Angry-Birds time or a recess period with Mr. M.  Taking recess away from his was too difficult of a concept for him to work with. 



I also really like the idea of focusing on two target behaviors first- hands to himself and getting in line properly. Limiting his behavior goal to these two important ideas helped him stay on track and monitor is own behavior because he knew what to look and aim for. Expectations were clear and easy to redirect when necessary.



Overall, I deem this intervention as highly successful. There are still many future plans ahead for NS1 and his new teacher. He now has a better grasp of the feeling of success and rewards though. If I were to be in charge of NS1’s behavior plan I would take three weeks to implement each step of the plan before reevaluating. At this young age, NS1 needs consistency and help focusing his attention. After three weeks with a goal, his teacher should ask herself whether or not he is ready for another goal, or if they should stick with the current concept for another week because he is no where near mastery of this behavior skill. 
5. Professional Stance:

a. My Professional “Stance” (at the end)



There are many things I have learned about my abilities as a socializer throughout this semester. When working with young students such as NS1, a Kindergartner, I have learned that modeling is very important. Not only is NS1 young and learning new things everyday, he needs role models in his life. Consistency of adults around him is vital for his continued growth and success. As we model good behavior around him, he will come to understand and practice the expectations we hold for him on a daily basis. Brophy highlights the specific things we should model, “Particularly in areas such as politeness and good manners, friendliness and helpfulness, and consideration for the rights and feelings of others,” (Brophy, 2003, p. 23.)



As an educator, I see many changes with the amount of patience I will need from here on out with aggressive students like NS1. He still appears to be an extreme example of a student with many different behavior problems and one who lacks an appropriate skill set of proper behavior techniques and ways to manage his feelings should something set him off. I have learned that students like NS1 will require much more time, energy, and patience than students who just exhibit one or two behavior problems. NS1 is young and does not appear to have a strong support system and very much consistency outside of school. I realize that trying to tackle all of NS1’s issues is too much to handle for him, and too much for me to evaluate and judge the growth of. I have also learned the importance of data collection when it comes to students like NS1. As we attempt to change and modify certain behaviors, just a few at a time, it is very important to take clear, organized notes of the effects of our interventions. Asking yourself many questions and being reflective is something I have learned is a requirement for a socializer with students like NS1. 



The last stance I have further developed while working with NS1 and his first grade teacher is an increased amount of positive expectations. It can be very challenging to keep yourself in a positive mindset when working with students like NS1. Teaching this student the proper way to do something is very important with this child. I agree with Brophy when he states, “Often, children literally ‘don’t know better’ than to act as they do,” (Brophy, 2003, p. 23.) NS1 has not mastered proper behavior skills and techniques to calm himself down, I feel as if Brophy is speaking directly to me when he wrote that. NS1 needs direct coaching, modeling, and clear expectations throughout the school day and at home. In order for him to learn to behave properly, we need to provide him with a setting that teaches him many new skills and strategies. Staying positive with criticisms and redirection is something I will definitely strive to bring into my daily teaching “tool kit.” Often, I find myself redirecting or attempting to fix negative behaviors with comments that appear themselves as negative to neutral. It is necessary to provide students with feedback and teaching points that way they understand the importance of a behavior change and why I expect these things. This is an importance stance no matter what grade I teach!

b. Maintaining an Effective “Stance”



Keeping an effective “stance” at all times of the school day can be a challenge to anyone, but especially difficult when dealing with a students such as NS1, one who is aggressive and poses a threat of classroom safety. It is my number one job to keep the children in my classroom safe throughout the day. Having someone as aggressive and defiant as NS1 can increase risks of safety breaches. I find it especially challenging to maintain a positive, effective “stance” when something like that happens. Shifting out of an effective teaching stance will not only affect the students in my classroom who I am trying to modify or change their behavior but the rest of the class members as well. As the authority figure in the classroom, all eyes are on me. For the most part (except for private conversations,) most of my redirection and comments are open for all ears. Although I may not be directing my words at all students, they are all able to hear me. Maintaining positive attitude and keeping calm in times of stress are very important for all authority figures. 



When faced with challenging behavior in my classroom, I have discovered that I am better off taking a few relaxing, deep breaths before speaking the first thing on my mind. Collecting my thoughts and planning to say something in a positive and beneficial way is the best for me as a leader and authority figure. I also plan on monitoring my redirection and other comments made to my students. Am I saying things that will help them learn correct behaviors? Am I always saying the same things? Do I focus too much attention on the same member of my class every time? Most importantly, am I being fair with my comments? Continuing to be a reflective teacher will help me keep an effective stance throughout the day. Maintaining an effective stance at all times, and using the techniques I have learned this semester will be critical as I move forward in my teaching career, a teacher’s stance when working with his or her students is the key! 
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